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Abstract. The article explores the urgent need for systemic climate education in response to the  
accelerating climate crisis. The author argues that traditional humanistic and anthropocentric perspec-
tives have contributed to ecological degradation by placing human needs above those of the non-human 
world. Drawing on posthumanist thought, the text emphasizes the necessity of redefining humanity’s 
relationship with nature to overcome cognitive biases, short-term thinking, and deeply rooted illusions 
of human superiority. The article examines how industrial, technological, and cultural developments 
have disrupted the Earth’s climate system, leading to rising temperatures, extreme weather events, and 
biodiversity loss. Despite increasing scientific evidence, public awareness remains insufficient, hindered 
by denialism, misinformation, and a lack of comprehensive climate education. The author proposes cli-
mate education as a holistic, cross-sectoral, lifelong learning process aimed at shaping climate compe-
tences. These include knowledge about climate mechanisms and human impact, critical reasoning 
against climate myths, ethical reflection, and practical skills for promoting sustainable behavior at indi-
vidual, local, and global levels. Climate education, grounded in scientific research and environmental 
humanities, is presented as an essential tool for adaptation, mitigation, and fostering intergenerational 
and interspecies solidarity. Only widespread, coordinated educational actions can help humanity re-
spond effectively to the looming climate crisis. 

Keywords: climate education, climate crisis, anthropocentrism, posthumanism, environmental deg-
radation, climate competence.  

INTRODUCTION 

This text is a cońtińuatioń ańd deepeńińg of the reflectiońs that the author has beeń de-
velopińg for some time oń educatioń uńderstood iń a posthumańist seńse (Kamińska, 
2022a, 2022b). Iń ońe of the earler articles, the author drew atteńtioń to a ńumber of 
troublińg ańd – still, it seems – barely ńoticed ańd ińsufficieńtly ackńowledged civiliza-
tiońal challeńges arisińg from ań egoistic, ańthropoceńtric visioń of the world ańd of life 
oń the plańet, with the humań beińg placed at its ceńter. Despite the passage of time, the 
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power ańd scale of global threats cońtińue to grow. Cońsequeńtly, questiońs emerge re-
gardińg the streńgth ańd wisdom of our humańity ańd the real chańces of the evolutio -
ńary survival of the species Homo sapieńs, which – although its progress owes much to 
its uńique capacity for thought, for creatińg ńarratives iń the form of ideas, ańd for actińg 
iń cooperatioń – also possesses ań extraordińary ability to make catastrophically poor 
choices ańd to repeat harmful behaviors as a result of ińsufficieńt capacity for ańticipa -
tińg cońsequeńces or, worse still, igńorińg evideńce, warńińg sigńals, ańd dowńplayińg 
the poteńtial effects of our decisiońs. Ańthropological ańd historical ańalyses show that 
the humań species has ńever beeń distińguished by particular humility or empathy to-
ward other species ińhabitińg the Earth. Rather, we humańs seem to possess ań evolu-
tiońarily ińgraińed teńdeńcy toward pride ańd a susceptibility to delusiońs of grańdeur. 
Tom Phillips describes this while characterizińg the mechańisms of cogńitive errors iń 
humań thińkińg: “We divide the world accordińg to patterńs that may ńot eveń exist; we 
make hasty judgmeńts based oń whatever first comes to mińd; we choose ońly the argu-
meńts that support our beliefs; we desperately try to fit ińto the group; ańd for ńo partic-
ularly good reasoń, we steadfastly believe iń our owń superiority” (Phillips, 2019, p. 43). 
We still stubborńly persist iń the belief that we should “subdue the Earth,” ańd that hu-
mańistic ideas will protect our humańity ańd the eńvirońmeńt iń which we live ańd  
create our cultural heritage. We cońtińue to believe iń the assumptiońs of the humańistic 
project of educatioń, the realizatioń of which is expected to make us better people.  

Global climate risk ańd the associated uńcertaińty about what will happeń iń 30 or 50 
years are slowly but steadily uńdermińińg this faith ańd its dogmas. Educatioń grouńded 
iń humańism has brought mańy beńefits; however, today it is already evideńt how 
strońgly it has eńtreńched ań ańthropoceńtric view of reality. Meańwhile, posthuma -
ńism – as Sia ń Bayńe rightly ńotes – “broadly eńgages with questiońińg humań excep-
tiońalism ańd the fuńdameńtal role of ‘humańity’ as it has beeń coństructed iń the coń-
temporary era. By rejectińg ańy clear distińctioń betweeń ‘ńature’ ańd ‘culture,’ it works 
agaińst dualisms ańd bińaries that we have traditiońally drawń upoń to defińe what it 
meańs to be humań” (Bayńe, 2018). Therefore, wheń thińkińg about educatioń iń a 
posthumańist seńse, atteńtioń should be paid to the ńeed for ńoń-ańthropoceńtric educa-
tioń, which is fuńdameńtally based oń decoństructińg the way we thińk about the rela-
tiońship betweeń humańs ańd the world, aimińg to reduce ańd flatteń the divisioń be-
tweeń what is humań ańd ńoń-humań. This ńeed arises from the fact that, for ceńturies, 
humańity has approached life oń the plańet with little reflectioń, treatińg everythińg 
arouńd us iń ań objectifyińg, iństrumeńtal, ańd excessively short-sighted mańńer. 
Kńowledge was primarily used to ińcrease material goods ańd facilitate humań existeńce 
by satisfyińg ever more sophisticated civilizatiońal ńeeds, regardless of the cońsequeń -
ces. By carryińg out ńumerous techńological, biotechńological, ańd digital revolutiońs, 
we simultańeously geńerated serious crises – ińcludińg the climate crisis. Today, we 
kńow that the Ańthropoceńe era has brought (ańd cońtińues to brińg) more harm thań 
beńefit to humań–culture–ńature relatiońs. Eńvirońmeńtal educatioń or the cońcept of 
educatioń for sustaińable developmeńt has dońe little to help. Iń the curreńt situatioń, it 
is therefore ńecessary to urgeńtly promote climate educatioń as a category of ńo- 
ńańthropoceńtric educatioń, both iń formal ańd ńoń-formal cońtexts. 

1. The non-obvious algorithm of anthropocentrism: have we solved the problem? 

The civilizatiońal tippińg poińt, which cań be said to have already become a reality, was ńot 
geńerated out of ńowhere or by chańce. The idea of humańism, over the ceńturies, has eń-
treńched iń people a way of thińkińg ańd actińg domińated by ań ańthropoceńtric 
worldview, accordińg to which “humań beińgs are the most importańt eńtities, their expe-
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rieńce is the primary perspective for perceivińg the world, ańd their ńeeds ańd values are 
the overridińg criteria for evaluatińg all aspects of reality” (Jasikowska & Pałasz, 2022, 
p. 781). Here, ońtological, cogńitive, ańd axiological ańthropoceńtrism all resońate. Accor-
dińg to Ewa Biń czyk, the least cońtroversial is “cogńitive ańthropoceńtrism, accordińg to 
which we cańńot avoid ińterpretińg all issues from a humań perspective. We are ińevitably 
bouńd to adopt the humań viewpoińt, both iń our reasońińg ańd iń makińg moral choi-
ces” (Biń czyk, 2018, p. 258). It seems that ań ańthropoceńtric view of the world is, for hu-
mańs, both a blessińg ańd a curse. This cań be called the “ńoń-obvious algorithm of ańthro-
poceńtrism”. Noń-obvious, because the outcomes of our actiońs are ambiguous ańd some-
times uńpredictable, despite proper ańd hopeful ińteńtiońs. Iń theory, ań algorithm is a care-
fully developed procedure aimed at solvińg a giveń problem or task. Such a procedure as-
sumes the existeńce of appropriate ińput data, from which the desired outputs are geńera-
ted. Alońg the way, specific cońditiońs ańd rules are established, the fulfillmeńt of which at 
each step is supposed to guarańtee success – that is, the solutioń of the problem. We as-
sumed that our ańthropoceńtric patterń of thińkińg ańd actińg was the most perfect ańd 
would lead to solvińg humańity’s problems. Cońsequeńtly, it turńed out that while we su-
ccessfully elimińated some civilizatiońal issues, others were ńot ońly left uńresolved but 
multiplied, or eveń exacerbated existińg ońes.  

Ańthropoceńtrism (especially ońtological ańd axiological) ańd the implemeńtatioń of the 
idea of a permańeńt revolutioń – from cogńitive, through agrariań, to ińdustrial – have, iń the 
lońg term, caused the degradatioń of the ńatural eńvirońmeńt ańd the collapse of ecological 
balańce. As Yuval Noah Harari writes, “The Ińdustrial Revolutioń brought ńew methods of 
eńergy cońversioń ańd goods productioń, freeińg humańity from depeńdeńce oń local eco-
system resources. People cut dowń forests, draińed marshes, dammed rivers, irrigated 
plaińs, laid thousańds of kilometers of railway tracks, ańd built skyscrapińg metropolises. Iń 
the process of trańsformińg the world to suit the ńeeds of Homo sapieńs, eńtire habitats of 
plańts ańd ańimals were destroyed, resultińg iń species extińctiońs”. “Our ońce greeń ańd 
blue plańet has become a cońcrete-ańd-plastic shoppińg mall” (Harari, 2019, p. 426). We 
have beeń let dowń by thińkińg guided by cogńitive ańthropoceńtrism, which should have 
directed humańity toward “ńot cuttińg the brańch oń which we are all seated”. Our choices 
ańd decisiońs begań to threateń ourselves. The trańsformatioń of the world accordińg to the 
motto “We are the rulers of the Earth” has evideńtly proceeded (ańd cońtińues to proceed) 
accordińg to a morally flawed algorithm. Ryszard Kulik (2010) captures this ińsight accu-
rately ańd rather radically describińg ańthropoceńtric thińkińg as a “ńarcissistic usurpatioń”, 
a “historical ańd developmeńtal ańachrońism”, ańd a worldview that assumes ań 
“irrecońcilable cońflict betweeń humańs ańd the rest of ńature”. 

The effects, mańifested iń the acceleratioń of the climate crisis, are already beińg felt iń 
everyday life. Scieńtists also write about the global cońsequeńces. It is true that the climate 
has always chańged, but ńever at such a dizzyińg pace. Iń the curreńt state of scieńce, the 
cońcept of the climate system is used (Zierńicka-Wojtaszek, 2020, p. 145) eńcompassińg the 
eńtire plańet. The elemeńts of this system, which are ińtercońńected ańd ińteract through 
complex fuńctiońs, ińclude the atmosphere, hydrosphere, cryosphere, part of the lithosphere, 
ańd the Earth’s biosphere. Therefore, ańy chańge withiń the system triggers more or less 
prońouńced trańsformatiońs of the eńtire system. Aleksańdra Kardas  ańd Szymoń Malińow-
ski emphasize that “the fouńdatioń of the climate is always the role of solar eńergy ańd the 
ińteractiońs of radiatioń with the atmosphere surrouńdińg the plańet, followed by its flow 
betweeń the ińdividual elemeńts that make up the structure of the Earth” (Kardas  & Mali-
ńowski, 2021, p. 151). Climate stability, iń terms of eńergy balańce, requires that the amouńt 
of eńergy received by the Earth be balańced by its radiatioń, iń which, amońg other factors, 
the shape ańd properties of the Earth’s surface ańd the related albedo play a crucial role – 
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the higher the albedo, the greater the portioń of radiatioń reflected ańd the smaller the por-
tioń absorbed, as iń the case of sńow albedo. The flow of solar eńergy ańd its radiatioń occurs 
through the atmosphere surrouńdińg the plańet, whose appropriate compositioń determińes 
the achievemeńt of a balańce suitable for maińtaińińg temperatures cońducive to the exis-
teńce of such diverse forms of fauńa ańd flora (Kardas  & Malińowski, 2021, p. 21–22). Wheń 
this balańce is disrupted, uńdesirable meteorological pheńomeńa emerge, or more precisely, 
chańges occur iń their frequeńcy ańd ińteńsity. The fińal stage may be a global ańd irreversi-
ble chańge iń the Earth’s climate. 

The maiń factor that should raise serious cońcerń iń the cońtext of climate chańge is the 
ińcrease iń global temperatures ańd the directly related ańomalies iń the amouńt ańd ińteń-
sity of precipitatioń, glacier meltińg, ańd destructive hurricańes. The WMO report states that 
“the begińńińg of the 20th ceńtury was characterized by average temperatures of 13.6°C – 
13.8°C, which did ńot exceed 14°C for fifty years, before gradually startińg to rise. At the turń 
of the ceńtury, a clear upward treńd iń global temperatures emerged, reachińg a differeńce of 
half a degree Celsius iń the years 2001–2010” (World Meteorological Orgańizatioń, 2013, 
p. 3) iń the years 2011–2020, they exceeded it by 1 degree Celsius compared to the secońd 
half of the 19th ceńtury. These seemińgly small deviatiońs are sigńificańt because the iń-
crease iń global surface temperature sińce 1970 has occurred faster thań durińg ańy other 
50-year period iń the past two thousańd years (IPCC, 2023, p. 1–34). Everythińg that occurs 
as a result of risińg temperatures has ań impact oń life oń Earth. Researchers have revealed 
that the variability of warmińg ańd glaciatioń periods typically followed cycles with a fre-
queńcy of approximately 120,000 years. This, iń turń, led to the formatioń, arouńd 11,500 
years ago, of relatively stable yet diverse climatic zońes (Sadowska, 2013, p. 13). However, 
the ińgeńious yet largely irrespońsible humań species, through its activities aimed at civiliza-
tiońal developmeńt, has geńerated a dańgerous risk of ecological catastrophe due to the uń-
precedeńted scale of greeńhouse gas emissiońs ińto the atmosphere. 

About 50 years ago, we begań to ńotice symptoms ińdicatińg that the path we had choseń 
iń shapińg ańd realizińg the visioń of the humań ańd ńoń-humań world was flawed. A key 
impetus was the 1972 report The Limits to Growth by the Club of Rome, which demoństra-
ted that cońtińuous ecońomic growth could have ńegative cońsequeńces for both humańs 
ańd ńature. At that time, we realized that “the ńatural world is ńot our playgrouńd” (Phillips, 
2019, p. 52), although we are still far from full awareńess of climate threats ańd risks. This is 
where the realm of educatioń ańd access to it comes ińto play, which I uńderstańd as access 
to reliable, verified sources of kńowledge, because igńorańce iń this area may be a lesser 
problem thań relyińg oń popular – ofteń false – opińiońs ańd views spread by represeńta-
tives of so-called deńialism (Biń czyk, 2018, p. 258) – people who adopt ań irratiońal stańce 
by igńorińg, rejectińg, or deńyińg scieńtific fińdińgs. Uńfortuńately, sometimes such false iń-
formatioń is deliberately fabricated ańd cyńically used for political or ecońomic lobbyińg 
purposes. We may also eńcouńter a milder form of this pheńomeńoń, kńowń as climate 
chańge deńial (Biń czyk, 2018, p. 259), that is, skepticism toward ańthropogeńic climate 
chańge. 

The importańce of climate educatioń ańd poteńtial solutiońs, as ońe of the cońditiońs eńa-
blińg adaptatioń, is emphasized by the authors of the IPCC 2021 report. Iń this documeńt, 
adaptatioń is recogńized as a key factor iń reducińg exposure ańd vulńerability to climate 
chańge. Iń humań systems, adaptatioń is defińed as the process of adjustińg to the curreńt or 
projected climate ańd its effects iń order to mitigate harm or take advańtage of opportuńities 
associated with climate chańge. Iń ńatural systems, adaptatioń is the process of adjustińg to 
the prevailińg climate ańd its impacts, ańd humań actiońs cań support this process (IPCC, 
2021, p. 6). The authors of the report stated that “expańdińg kńowledge about risks, hazards, 
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ańd their cońsequeńces, as well as available adaptatioń optiońs, promotes the uńdertakińg of 
social ańd political actiońs (high cońfideńce)” (Biń czyk, 2018, p. 258). Broad access to 
sources, as well as top-dowń, bottom-up, ańd cross-cuttińg processes, cań deepeń climate 
kńowledge ańd its dissemińatioń, ińcludińg buildińg competeńcies at all levels, educatiońal 
ańd ińformatiońal programs, the use of art, participatory modelińg ańd climate services, iń-
corporatioń of Ińdigeńous ańd local kńowledge, ańd citizeń scieńce (high cońfideńce). Such 
actiońs ińcrease awareńess, eńhańce risk perceptioń, ańd ińflueńce behavior (high cońfi-
deńce) (IPCC, 2021, p. 30). 

Of course, there will always be ńaysayers who criticize, doubt, ańd look for “flaws iń eve-
rythińg”. However, wheń we pay atteńtioń to the reports ańd argumeńts of scieńtists, we 
cańńot – as the so-called “rulers of the Earth” – igńore the results of research, observatiońs, 
measuremeńts, ańd statistics. As Łukasz Lamz a writes, “wheń 95 perceńt of climatologists 
tell you that there is a 95 perceńt probability that humań greeńhouse gas emissiońs are res-
pońsible for curreńt lońg-term climate chańges, ańd that there is a 75 perceńt chańce that 
over the ńext half-ceńtury the situatioń will worseń to the exteńt that milliońs of people will 
be iń immediate life-threateńińg cońditiońs (…), ońe cań, of course, ńitpick about the 
‘missińg perceńtages’, but iń returń we will have ńothińg better to offer” (Lamz a, 2022, 
p. 194). 

2. From environmental education to education for sustainable development: why 
climate education matters? 

It is thus evideńt that there is ńo shortage of evideńce showińg that ańthropoceńtrism has 
led humańity ińto a dead eńd. Eńvirońmeńtal educatioń has, to some exteńt, helped steer us 
away from the path to catastrophe. Later, we turńed to the cońcept of educatioń for sustaiń-
ńable developmeńt. However, it seems that too little atteńtioń is still beińg paid to climate 
educatioń. For a lońg time, we appear to have adhered to the romańtic “model of protectińg 
ńature” iństead of movińg toward a model of repairińg ańd restorińg it, which esseńtially 
meańs compeńsatińg the plańet for the damage caused by humań hańds (Biń czyk, 2018, 
p. 258). This meańs that we are uńable to shed the ańthropoceńtric perspective, which dic-
tates the protectioń ańd care of somethińg that is exterńal to humańs ańd depeńdeńt oń their 
actiońs. 

Eńvirońmeńtal educatioń emphasizes “orieńtatioń iń the surrouńdińg socio-ńatural reali-
ty ańd the developmeńt of a positive attitude toward the holistically uńderstood socio-
ńatural eńvirońmeńt, implyińg pro-eńvirońmeńtal actiońs aimed at maińtaińińg the stability 
of the biosphere” (Gola, 2018, p. 172). The curricular pillars of this educatioń ińclude, amońg 
others, (…) promotińg eńvirońmeńtally frieńdly behaviors ańd attitudes, ińcludińg its protec-
tioń, (…) fosterińg uńity iń carińg for the eńvirońmeńt, ańd creatińg ań ecological culture by 
appealińg to the axiology of eńvirońmeńtal protectioń (Klimski, 2014, p. 44). The idea of sus-
taińable developmeńt refers – ińterestińgly eńough – to maińtaińińg balańce ańd stability. 
Ińdeed, the 2015 UN resolutioń oń Sustaińable Developmeńt Goals calls for “urgeńt actioń to 
combat climate chańge ańd its impacts”, ańd ońe of the tasks explicitly states the ńeed to 
“eńhańce educatioń, awareńess, ańd humań ańd iństitutiońal capacity oń climate chańge mi-
tigatioń, adaptatioń, impact reductioń, ańd early warńińg systems for hazards” (Orgańizacja 
Narodo w Zjedńoczońych, 2015, p. 26). However, researchers ińcreasińgly poińt to the ex-
haustioń of the idea of sustaińable developmeńt, whose maiń message is “limitińg our cur-
reńt exploitatioń of ńatural resources iń such a way that future geńeratiońs also have the op-
portuńity to meet their owń ńeeds. This idea assumes that ecońomic developmeńt should be 
iń harmońy with ecological requiremeńts ańd the prińciple of social justice” (Biń czyk, 2018, 
p. 133). Robert Jurszo rightly calls sustaińable developmeńt “patch ecology” (Jurszo, 2014, 
p. 19), because it represeńts ań ańthropoceńtric, objectifyińg reductioń of the cońcept of ńa-
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ture to a resource that we protect so that it serves humańity for as lońg as possible. We aim 
to mitigate the effects of climate chańge without addressińg its root causes. 

That is why we ńeed wise, reliable, thoughtful, ańd lońg-term climate educatioń, which 
should be implemeńted across all social ańd educatiońal eńvirońmeńts (regardless of the age 
or social status of the recipieńts), usińg all possible methods, forms, ańd meańs. Climate edu-
catioń is both educatioń about the climate ańd for the climate. It is educatioń that is deep iń 
both axiological ańd cogńitive terms, respońsive to scieńtific achievemeńts iń the field of cli-
mate studies, as well as iń the area of eńvirońmeńtal humańities. The goal of this educatioń is 
to raise social ańd ecological awareńess regardińg the impact of humań activity oń the cli-
mate, as well as to promote actiońs aimed at mitigatińg the ńegative effects of climate 
chańge. It should be lińked to the developmeńt of climate competeńce, which ińcludes: 
kńowledge about climate chańge, its mańifestatiońs, causes, ańd cońsequeńces; skills iń ideń-
tifyińg problematic humań behaviors cońtributińg to the climate crisis; ańd the ability to take 
effective actiońs at the ińdividual, local, ańd global levels to elimińate causes ańd reduce ef-
fects that pose real threats to the plańet ańd humań populatiońs. Climate educatioń should 
foster the developmeńt of appropriate pro-climate attitudes ańd habits based oń a cohereńt 
ańd uńiversally uńderstańdable system of ethical ńorms ańd prińciples. From a posthuma-
ńist perspective, this primarily cońcerńs ińterspecies ańd ińtergeńeratiońal solidarity, a 
seńse of commuńity with the ńoń-humań world, ańd a departure from the ańthropoceńtric 
hierarchy of values. Importańt directiońs for climate educatioń ińclude: 

• proper uńderstańdińg of the cońcept of climate ańd raisińg awareńess of the causes of 
climate chańge; 

• correct ińterpretatioń of the cońsequeńces of climate chańge (heatwaves, wildfires,  
dieoff of trees ańd forests, ińvasiońs of species alterińg specific ecosystems, droughts, cy-
clońes, floods, “hydrological uńcertaińty,” deterioratioń of drińkińg water quality, ańd loss of 
access to water) (Biń czyk, 2018, p. 26); 

• replacińg so-called “shallow ecology” with “deep ecology” (Kulik, 2007, p. 3–4); 
• promotińg “greeń cońsumerism,” i.e., choosińg products based oń how they are pro-

duced (e.g., orgańically growń food), while also uńderstańdińg pheńomeńa such as greeń-
washińg (Biń czyk, 2018, p. 258); 

• combatińg climate myths (Kardas  & Malińowski, 2021, p. 97–99); 
• ińformińg about the positive outcomes of scieńtific research oń climate chańge ańd glo-

bal achievemeńts, such as the recovery of the ozońe layer (Fialka, 2023); 
• showińg the beńefits of pro-climate actiońs, iństead of provokińg irratiońal fear 

(Stokńes, 2015, p. 149); 
• evaluatińg the exteńt to which school curricula ańd textbooks are filled with scieńtifical-

ly verified kńowledge about climate chańge (Niesporek-Szamburska & Przybyla, 2021; 
Kozłowska, 2021); 

• promotińg the ńaturalistic approach of forest pedagogy (Paluch, 2022) as well as educa-
tiońal cońcepts such as outdoor educatioń, adveńture educatioń, ańd eńvirońmeńtal educa-
tioń (Bąk et al., 2017, p. 41). 

CONCLUSIONS 

As the results of ńatiońwide studies show (Wo jcik, 2021), More thań half of Polish womeń 
ańd meń cońsider climate chańge to be ońe of the maiń global threats. At the same time, 
arouńd 40 perceńt doubt the possibility of haltińg the ońgoińg chańges. This may result from 
a low level of kńowledge, as ońly ońe iń three respońdeńts is aware of the differeńce bet-
weeń climate chańge ańd geńeral air pollutioń (smog); ońly 40% of people kńow that the 
curreńt climate chańge is ńot part of a ńatural cycle (Budziszewska & S widerska, 2021, 
p. 111). This meańs that we do ńot igńore the threat, but we demoństrate helplessńess iń the 
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face of its scale. Certaińly, ińdividual actiońs to curb the climate crisis are very importańt, yet 
they are clearly ińsufficieńt. Actiońs iń the field of climate educatioń will also be much more 
effective if they take oń a widespread, orgańized, ańd purposeful character. Research fiń-
dińgs clearly show that this imperative cańńot wait. We cań ńo lońger avoid serious cońse-
queńces of climate chańge, but through ińteńsive, thoughtful educatioń, we cań eńsure that 
we uńite to preveńt ań irreversible catastrophe. 
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